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Literacy and Numeracy 
 

School: South Grenville District High School Principal: Robert Currier 

  Vice-Principal(s): Shannon Hughes and Ian Morris 

Goal Setting 
Overall Goal:    By June 2019, focus students will improve their decoding and comprehension skills, as measured by the Fountas and Pinnell Baseline Reading Assessments System. 
Needs Assessment / Where Are We Now? 
                   
             OSSLT 

             
 EQAO 

 
 
 
 
 
 

 
 
 

 

Theory of Action: Due October 12, 2018 

If we create engaging learning experiences through a focus on purposeful planningand improve assessment and feedback practices through a focus on identifying and using learning goals and 
success criteria then student engagement and achievement will improve as measured by monitoring our focus students. 

Success criteria for engaging learning experiences: 
 
I can see and hear authentic learning experiences    
I can see and hear assessment and feedback practices   
I can see and hear student-centered learning   
I can see and hear students using resources with intention   
I can see and hear educators as responsive facilitators   
I can see and hear collaboration   
I can see and hear purposeful planning   
I can see and hear discourse along with independent think time  

Success Criteria for identifying and using learning goals and success criteria 

 
I can post learning goals and success criteria in my classroom. 
I can co-construct success criteria with my students. 
I can reference learning goals and success criteria in my assessments. 
I can have my students peer assess each other’s work using success criteria. 
I can provide descriptive feedback, anchored in success criteria. 
 
 
 
 
 
 

- 30% of students writing had identified special education needs 

- 86% of students who dropped from standard from Grade 3 to Grade 6 EQAO  
              were unsuccessful on the OSSLT, and scored lowest in the reading portions of the OSSLT. 

 

- At 3 our out of 4 feeder schools, less than 65% of grade 6 students met the provincial 

standard in reading. 

 



DATA:  
Monitoring the IF: 
Based on the co-constructed success criteria for 
educator learning. (e.g. criteria for providing 
effective descriptive feedback) 
 
Monitoring the THEN: 
Based on the co-constructed success criteria for the 
pre, mid and post assessments of student learning 
(e.g success criteria for number fluency) 
 
 
 

PRE:  QUANTITATIVE EVIDENCE – DUE: October 12, 2018 
 

 
• Some teachers are currently using learning goals and 

success criteria for different purposes in their 
classrooms. 

 
 
 
 

• 25% of focus students are able to decode and 
comprehend grade-level texts. 

• 25% of focus students are able to decode and 
comprehend texts that are approaching their grade 
level (3-4 levels below). 

• 50% of focus students are able to decode and 
comprehend texts that are below their grade level (5+ 
levels below). 

MID: QUANTITATIVE EVIDENCE – DUE: November 16, 
2018 
 
 
 
 
 
 
 

• After selecting 3 focus students and determining 
the level at which they were reading, we 
completed an in-depth analysis of our reading 
assessments to determine what targeted 
instruction was needed to help our students 
become more proficient in their reading. 

• Instead of re-assessing students’ reading levels at 
this time, we looked specifically at how students 
were reading words (decoding) and what 
information students were able to understand 
from the text that they read (comprehension). 
 

POST: QUANTITATIVE EVIDENCE – DUE: February 8, 
2019 
 
 
 
 
 
 
 
 

QUALITATIVE ANECDOTES – DUE: October 12, 2018 
 

• School perspective: 
o Some teachers are using success criteria to 

guide student learning. 
o In the past, no standard pre-assessment has 

been administered around reading. 
o We are beginning to explore comprehensive 

literacy practices and implement some 
elements of it in our classrooms (ie. Read 
alouds). 

• Teacher Perspective/Wonderings: 
o How do we tailor reading instruction to many 

different levels of readers in a given 
classroom? 

o Students need reading strategies, and 
teachers need a common language in order to 
build these strategies. 

 
 
 
 

QUALITATIVE ANECDOTES – DUE: November 16, 2018 
 

• School Perspective: 
o Teachers are administering Fountas and 

Pinnell Reading Assessments to get a 
better understanding of what they can do 
in their classroom to help students 
become better readers. 

o Together, we are building a shared 
understanding of the resources we have 
and need to support our students’ 
reading, based on the data we have 
collected. 

• Teacher Perspective/Wonderings: 
o Administering a baseline reading 

assessment gives a teachers a better idea 
of what they can do to help the students 
in their classroom. 

o How can we embed reading strategies in 
to all aspects of the curriculum to better 
support our students? 

o We are wondering what resources will 
best support, and engage, our students in 
reading? 
 

QUALITATIVE ANECDOTES – DUE: February 8, 2019 
 
 



PLAN – DUE: October 12, 2018 
 

• With teachers, look at current data around 
reading in all grade levels. 
  

• Build capacity around using the Fountas and 
Pinnell Benchmark Assessment system, with 
support from Learning Partner. 
 

• Analyze English/Language curriculum in 
grade 7-10 to determine where teaching 
reading fits in to our teaching, and 
determine our current practices. 

 

• Review comprehensive literacy 
programming and what it will look like in the 
intermediate/secondary classroom. 
 

• Administer a baseline reading assessment 
(Fountas and Pinnell) with our Focus 
Students 3 times throughout the learning 
cycle to determine the effectiveness of our 
intentional teacher moves. 
 

• Use focus students to monitor our work, and 
work together to notice and name their 
reading strategies and behaviours. 

ACT – DUE: October 12, 2018 
 

• Action 1: 
- Review structure of comprehensive literacy and 

discuss how we will use it to support reading 
instruction in the intermediate/secondary 
classroom. 
 

• Action 2: 
- As a learning team, analyze baseline reading 

assessments we have collected from our focus 
students to help us notice and name the types of 
errors as well as reading and comprehension 
strategies that students are able to use. 
 

• Action 3: 
- Plan intentional steps to support each student’s 

reading, based on the Wheel of Strategic Action. 
 

• Action 4: 
- Model co-creation of success criteria for an aspect 

of comprehensive literacy (to be determined), to 
support the use of success criteria in the 
classroom. 

 
 
 
 
 
 
 

ASSESS – DUE: November 16, 2018 & February 8, 2019 
 

• We noticed that students had adequate 
comprehension at their instructional level but 
that they had the most difficulty answering 
questions About the Text, as measured by our 
reading assessments. 

• We noticed that students had the most difficulty 
decoding the words and using them to develop 
and understanding of what they were reading. 
To determine our next steps, we looked explicitly 
at what they were doing when they read. 

 

• Students were looking at the words for visual 
clues (parts of the words that look familiar to 
them), but were not paying attention to whether 
the words made sense or sounded correct as 
part of the sentence that they were reading. 
 

February 8, 2019 
 

REFLECT – DUE: November 16, 2018 & February 8, 2019 
 

• After seeing how individual reading needs are 
different between students, we’ve realized that 
we must be targeted in our approach to support 
each learner and vary our teaching focus based 
on individual need.  

• Based on our learning around the 
Comprehensive Literacy model, we will begin to 
implement a Guided approach to teaching 
specific reading skills in our classrooms, using 
levelled groupings. 

 
 
February 8, 2019 
 

 

2nd CYCLE OF INQUIRY  

Theory of Action: Due February 15, 2019 

If we create engaging learning experiences through a focus on purposeful planningand improve assessment and feedback practices through a focus on identifying and using learning goals and 
success criteria then student engagement and achievement will improve as measured by monitoring our focus students. 

Success criteria for engaging learning experiences: 
I can see and hear authentic learning experiences    
I can see and hear assessment and feedback practices   
I can see and hear student-centered learning   
I can see and hear students using resources with intention   
I can see and hear educators as responsive facilitators   
I can see and hear Collaboration   
I can see and hear purposeful planning   
I can see and hear discourse along with independent think time   
I can see and hear wellness    

Success Criteria for purposeful planning: 
 
I can post learning goals and success criteria in my classroom. 
I can co-construct success criteria with my students. 
I can reference learning goals and success criteria in my assessments. 
I can have my students peer assess each other’s work using success criteria. 
I can provide descriptive feedback, anchored in success criteria 
 

If we create engaging learning experiences through a focus on Choose a learning experience focusand improve assessment and feedback practices through a focus on Choose an assessment 
loop focus then student engagement and achievement will improve as measured by monitoring our focus students. 

‘Look Fors’ 

Cueing System 
Analysis

Meaning Syntax Visual

file:///C:/Users/uc17275/OneDrive%20-%20Upper%20Canada%20District%20School%20Board/_2015-2016/PA%20Days/September%2014%202018/Success%20Criteria%20for%20Enaging%20Learning%20Experiences.pdf


DATA:  
Monitoring the IF: 
Based on the co-constructed success criteria for 
educator learning. (e.g. criteria for providing 
effective descriptive feedback) 
 
Monitoring the THEN: 
Based on the co-constructed success criteria for the 
pre, mid and post assessments of student learning 
(e.g success criteria for number fluency) 

 

 

PRE:  QUANTITATIVE EVIDENCE – DUE: February 15, 2019 
 
 
 
 
 
 
 
 
 
 

MID: QUANTITATIVE EVIDENCE – DUE:  April 12, 2019 POST: QUANTITATIVE EVIDENCE – DUE:  May 31, 2019 
 

QUALITATIVE ANECDOTES – DUE: February 15, 2019 
 
 
 

QUALITATIVE ANECDOTES – DUE:  April 12, 2019 QUALITATIVE ANECDOTES – DUE:  May 31, 2019 

PLAN – DUE: February 15, 2019 ACT – DUE: February 15, 2019 
 
 
 
 
 
 
 
 
 

ASSESS – DUE: April 12, 2019 & May 31, 2019 
 

REFLECT – DUE: April 12, 2019 & May 31, 2019 

 


